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Abstract 

In the development of learning, it is very important to consider the characteristics of 
students to choose the appropriate approach in the learning activities. Teaching staff 
as the organizer of learning activities are required to seek the interaction of learners 
with other components of the learning system optimally. This research reveals about 
the efforts to improve student learning outcomes in the course by applying case study 
method strategy. The selection and application of learning strategy of the case method 
in learning course and learning Evaluation is conducted in accordance with the 
characteristics of the Learning Evaluation course itself which requires thinking skills 
and interaction skills from the students to understand the materials contained 
therein. The method used in this research is classroom action research. The results 
showed that the implementation of case study method strategy can improve learning 
outcomes in the course of Evaluation of Learning. This is evident from the increasing 
percentage of students in the eight aspects observed from both cycles carried out in 
the action of this study. This fact is supported by the result of t test statistic test 
where obtained tct = 7,17 while ttable price = 1,682 so it can be interpreted that 
applying of case study method strategy can improve learning result of learning 
course lesson. 

Keywords: Implementation, Case Method, Learning Evaluation, Learning Outcomes 
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A. Introduction 

Universities as institutions that provide higher education are 

responsible for giving provision to student with knowledge and skill 

needed to answer the challenge ahead. The university also produces 

science through research and serves as an intermediary for transfer, 

adaptation and dissemination of science found elsewhere, as well as 

supporting the government and the business world with its advice and 

consulting services. University also play an important role in the social 

field by realizing national identity and offering a forum of pluralistic 

debate but can be accounted for its scholarship. 

Tilaar (2003) explained that the national education system as an 

organization must be dynamic, flexible so that it could absorb the changes 

that occur quickly, among others, due to the development of science and 

technology, the change of society towarded an increasingly democratic 

society and respected for human rights, all sources High learning power 

became a superior college. University was required to pay more attention 

to the needs of students and faculty as customers (customers) and 

(stakeholders) in a sustainable manner. 

Decentralization of education offers a new paradigm for university 

managers to be more independent and develop all resources and potentials. 

These demands are expected to have implications for curriculum and 

university management. The change of education management becomes a 

necessity, so that university is required to change management so that their 

alumnus is really qualified as a manifestation of high accountability. 

Various efforts within the framework of improving the quality of 

education in the educational institutions were managed by them. Efforts 

that have been done include improvements in the curriculum, 

rehabilitation and expansion of lecture buildings, laboratory provision, 

provision of practical equipment, procurement and improvement of 

professionalism of teaching staff. Although improvement efforts in all 

aspects of education have been done continuously, but there are obstacles 

and shortcomings. Among them are the achievements of academic value 

of students who have not reached the expected value. 
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There are many factors that cause the low learning outcomes were 

obtained by students in learning, among others, as were stated by Hamalik 

(1993) that operationally there were five main variables that played a role in 

learning that also Rusydi Ananda gave influence to the achievement of learning 

result, namely: (1) the purpose Learning, (2) learning materials, (3) teaching 

methods and techniques, (4) teachers and (5) logistics. All of these variables 

were dependent on each other and could not stand alone in learning. 

Not encouraging student learning outcomes allegedly because the 

less learning process supports student understanding, which is too much 

rote, less equipped with the capability of students. In these cases 

Wardiman (2001) disclosed a less supportive learning strategy, might not 

be in accordance with the subject matter, and might be too monotonous or 

less varied which might lead to not maximizing the acquisition of student 

learning outcomes. 

In order to overcome the problem of the acquisition of the 

relatively low academic results, various efforts are made to improve 

students' understanding ability in the Learning Evaluation subject. One of 

effort that can be done is to improve the quality of learning with the 

application of better learning strategies. For that the ability of teachers to 

master learning technology to plan, design, implement and evaluate and 

do feedback becomes an important factor in order to achieve the learning 

objectives. Likewise, the ability of teachers to master learning materials, 

style of teaching, media use, strategy determination and selection of 

learning methods is an attempt to smooth the learning process and 

improve the achievement of goals. 

lslameto (1995) stated that: in order for students to learn well the 

learning strategy should be tried as precisely, efficiently, effectively as 

possible. It was said to be effective when the learning strategy produced 

learning outcomes in accordance with the expected or in other words the goal 

was achieved. It was said to be efficient if the learning strategy was applied 

relatively using the effort, energy, cost and time was used to a minimum. 

Learning strategy used by teachers during this time is not expected 

to be optimal, causing the boredom of the students who resulted in the 
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low learning result. To reduce or even avoid a monotonous learning 

strategy, efforts are made to make more effective instructional strategies 

in creating multi-directional communication, so it is also expected to 

generate and enhance proactive interaction in learning. But be aware that 

the strategy is not the best or bad, because the strategy has advantages 

and disadvantages. As Sudjana (1989) disclosed that “every teaching 

method has advantages and weaknesses”. 

The selection of the right learning strategy is needed and must be 

adjusted to the characteristics of the Subject of Evaluation learning is quite 

solid then required the independence of students in finding other sources. 

Therefore, the characteristics of students are one of the components that 

must be considered carefully by the lecturers in identifying the ability of 

students that will help in determining the right materials, strategies, 

methods and right media to use. This needs to be done so that the lessons 

delivered can attract students' attention and every second that takes place 

in meaningful and non-boring learning activities. 

This research reveals about efforts to improve student learning result 

in the subject by applying case study strategy as one of the learning strategies 

that can be applied to the learning. Selection and implementation of case 

study strategy in learning subject of Learning Evaluation is conducted in 

accordance with the characteristics of the Learning Evaluation subject itself 

which requires thinking skills and interaction skills from students to 

understand the materials contained therein. 

Therefore the right strategy used is a case study method, where in 

case study method study is developed thinking ability, intellectual skill, 

interaction, and work together for problem solving and learn about 

various role by involving in real experience becomes independent student. 

 
B. Problem Formulation 

The intended research is classroom action research to improve, 

improve or change learning in Learning Evaluation course, so the problem of 

this research can be formulated as follows: (1) how is the application of 

learning strategy of case method in learning course of learning evaluating?, 
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and (2) is there Improving learning outcomes Learning Evaluation course 

learned by case study method strategy? 

 
C. Theoretical Basis 

Learning strategy is a series of learning activities and the creation 

of student learning conditions actively. If the learning strategy can 

encourage the emergence of student activities then the learning process 

will also be more and more students will occur in turn later student 

learning results will increase. 

Gagné and Briggs (1979) said that the instructional system was a 

set of events that affect learners so that the learning process occurs. A set 

of events that may be done by the teacher so that it is called learning, may 

also be done by students themselves by using books, pictures, television 

programs or a combination of various media, both teachers and by 

students themselves, the activity must be planned systematically to be 

called activities learning. 

Dick and Carey (1996) said that learning strategies contain five 

main components: (1) preliminary learning activities, (2) information 

delivery, (3) student participation, (4) tests, and (5) follow-up activities. 

Suparman (2001) defines learning strategy as a combination of (1) 

instructional sequence; (2) ways of organizing teaching materials and 

students, (3) equipment and materials, and (4) time was spent in the 

learning process. Both definitions put forward by experts are in principle 

more emphasis on aspects of components and procedures of teaching. 

Romizowski (1981) contended that learning strategy was a 

comprehensive approach that could be divided into two basic strategies, 

namely expository (explanation) and inquiry/ discovery (invention). Both 

of these strategies could be viewed as two ends that were aligned in one 

continuum of strategy. This was closely related to the deductive approach 

in which this strategy started with the presentation of information about 

principles or rules and then were followed by tests of mastery and 

application in the form of examples and application in certain situations, 
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while the strategy of inquiry/ discovery was based on experiential 

learning theory was called also learning theory experience. 

Hamalik (1993) defined learning strategy as an overall system 

consisting of a number of components, namely input component, process 

component and product component (output). Dimyati and Moedjiono 

(1999) explained that in order to optimize the interaction between learners 

and the components of other learning systems, the faculty must consist of 

each aspect of the components that made up the system and could do so 

with various strategies. The activities of the faculty seek consistency 

between the aspects of the components of the learning system with this 

particular strategy which was called learning strategy term. 

Merill (1981) classified three basic learning strategies (1) teaching 

objectives covering ten combinations of material types and expected 

behavior, (2) how to present material from a specific level to a general level 

or vice versa from a general level to a level Specifically, and (3) the response 

form of learners is differentiated on expository and mercury strategies. 

Romizowski (1981) stressed that every learning strategy always 

reflected the theoretical position hold on how the lesson should be 

implemented. Therefore, lecturers as the organizer of learning activities 

were expected to strive for the interaction of learners with other 

components of the learning system optimally. 

Mudhoffir (1993) clarified the meaning of learning strategy slightly 

more broadly because it included also the meaning of the teaching 

approach in the delivery of information, selecting the supporting sources 

of teaching and determining and explaining the role of students in 

preparing the learning program that took into account the condition of the 

student environment so that learning became more effective. 

Learning strategy can be classified into four meanings namely : the 

sequence of lesson activities, namely teaching activities in delivering the 

content of the lesson to learner, the method of learning, namely the way 

teacher organizes learning materials and learners to happen learning process 

effectively and efficiently, learning media is an equipment And learning 
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materials used by teachers and learners in learning activities, and time spent 

by teachers and students in completing each step in the learning activities. 

In using learning strategies the main point to note is the 

characteristics of students. Seels and Richey (1994) stated that the 

characteristics of learners were aspects of background experience that 

affected the effectiveness of the learning process. 

Dick and Carey (1996) explained that in the development of learning 

it was really important to consider the characteristics of students to choose 

the appropriate approach in the learning activities. The steps taken as a 

learning design and development procedure were: (1) needed analysis to 

identify general learning objectives, (2) did instructional analysis, (3) 

analyzed student’s characteristics and context, (4) development of assessment 

instruments, (5) Developed learning strategies, (6) developed and selected 

learning materials, (7) designed and compiled formative evaluation of 

learning, (8) designed and compiled summative evaluations of learning, and 

(9) revisions for each step of instructional development. 

The development of learning strategies as mentioned has a 

foundation of learning theories and studying. The need for this theory, 

according to Snelbecker (1974), was (1) to systematize the results of 

research so that the first unknown phenomena could be understood, (2) 

the theory functioned to generate the hypothesis, thereby telling which 

direction the attention should be given and where it should be found the 

answers to emerging questions, (3) theory could be used to make a 

prediction, so that it was not only given the answers to current questions, 

but also showed what could be expected, and (4) theories could be used to 

explain the symptoms faced , Or in other word through the theory could 

be explained why something symptoms occur. Further it was explained 

that the learning theory was a set of principles integrated, which provided 

guidance to regulate the conditions to achieve the learning objectives. 

Reigeluth (1983) described three main components of learning 

theory, namely: methods, conditions, and results. Teaching methods were 

a variety of ways to achieve a variety of results, in a variety of conditions. 
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The teaching condition was a factor affecting the impact of the method. 

Teaching result were consequences that could be used to measure the 

usefulness of different methods under various conditions. 

The learning using case method was spearheaded by the Harvard 

business school led by Dr. Copeland circa 1910. Christen and Hansen 

(1987) defined the case method was a partial, historical, clinical study of a 

situation that had confronted a practical administrator or managerial 

group. Presented in narrative form to encourage student involvement, 

provided substantial data and processes for analysis of a specific situation 

to form alternative work programs and for implementations that 

recognized the complexities and ambiguities of the practice world. 

Leenders and Erskine (1978) defined the case method was an 

instructional method in which students and instructors participated in 

direct discussion of cases or problems that were usually prepared in 

written form and generated from real experience. Jogiyanto (2006) 

explained the case method tried to simulate real conditions into 

controllable environments in the classroom where discussions would be 

done place to understand the decision-making process to obtain result 

desired or unwanted result. 

Learning by applying the case method has the following 

characteristics: 

1. Emphasize on situational analysis. 

The analysis of the specific situation makes students relate to what 

happened instead of what might happen. The goal or purpose of 

the ongoing discussion is to help students build their capacity to 

work under certain conditions. 

2. The importance of linking between analysis and action. 

In case study the method combines activities to know (to know) 

and activities to act (to act) in the form of product understanding 

what should be done and how to do it. 

3. The need for student involvement. 

Student involvement in emotional learning and intellectual 

learning is paramount in the success of case study learning. 
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4. The role of non-traditional teacher. 

Teachers accustomed to teaching by lecture methods will see 

learning by case method is a strange and incomprehensible 

learning. Why waste a lot of time asking a student if it can actually 

be used by a teacher to explain something. 

5. Balance between substantial targets and learning process. 

The case method will produce students who can understand 

abstract theories and knowledge and more importantly are able to 

apply these elements to real practice. 

Corey (1976) described the elements in case study methodology: 

(1) discovery, (2) investigation, (3) continuous training, (4) differences and 

comparison, (5) engagement, and (6) motivation. Learning by invention 

was done in the classroom by providing a series of cases containing with 

facts, the task of the student was to collect data and information were 

provided in the learning activity to further interpret and discover its 

meaning. These was a process of discovery was made through 

quantitative analysis of collecting scattered data in cases and selecting 

them relevant to resolve issues. The process of the invention was also 

carried out from the results of other students' answered which might be 

considered correct or incorrect by other students. 

Learning through investigation aims to improve students' ability to 

think sharply, use the evidence correctly, to recognize hidden assumptions 

and follow them to the end, thus implicating the important reasoning 

process of the students. Learning through ongoing training aims to hone 

student skills because they constantly practice in solving cases. 

Learning with differences and benchmarks are to analyze 

differences and comparisons of different problem situations. 

Understanding why a solution can be done in situations and why it can not 

be done in different conditions or situations is a learning to raise awareness 

not to always generalize the problem. Learning through engagement is 

learning that encourages students to participate and engage in learning 

activities. Through learning through this engagement students receive a 

real experience. Learning through motivation is learning that is not forced 
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but students does it consciously and with their own desires and strong 

motivation. Case studies if done well will generate excitement and 

excitement from students because they believe in getting something new 

and interesting. 

The role of teachers in case study methods as explained by 

Christensen and Hansen (1987) are: 

1. Teachers' duties not only teach (teach) students but more 

encourage students to learn (learning). This shift in goals will 

result in different teachers in preparing the materials, teaching in 

the classroom and how to measure learning outcomes. 

2. The teacher must be able to abandon his old role and status as an 

intellectually better center-stage. 

3. Teachers should be able to develop skills in observing, listening, 

communicating and making decisions so that learning is meaningful. 

 
The benefits of case methods in learning activities are as follows: 

1. Context of the real world. 

Students can see how the course material is applied to the real 

world outside the classroom, so that by getting a real picture then 

the students will be motivated to learn. 

2. Dig a lot of perspectives. 

Cases that contain decisions to solve can be used to encourage 

students to see from multiple sources and see how many students 

can divert different decisions. Students can also learn how a 

decision will have an impact on different participants. 

3. Requires critical thinking and analysis. 

Case usually asks students to analyze data to reach conclusions. 

Since assignment in the case is usually open-ended, students can 

choose the most appropriate analytical technique. 

4. Students synthesize the contents of the lecture. 

Many cases require students to use analytic techniques and 

information from different courses to be able to provide effective 

solutions. 
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D. Research Methods 

The method used in this research is class action method. Selection of 

this method is based on an effort to improve the effectiveness of learning 

that takes place in the cycle stage that starts from planning, action, 

observation, reflection and return to planning for action. It is hoped that the 

practical problems of learning can be overcome, this is in line with Ebbut's 

expression in Wiriaatmadja (2005) which stated that: classroom action 

research was a systematic study of improving the implementation of 

educational practices by a group of teachers by taking actions in learning 

based on their reflection from the results of action -the action. 

To realize these expectations, the action research is designed with a 

cyclical assessment process consisting of 4 (four) phases of activity: 

planning, performing, observing and reflecting. This stage continues to 

recur until a problem is considered resolved to be followed by the 

appearance of other problems that should also be treated similarly. The 

four phases of activity of an action research cycle are usually described by 

a spiral: planning, action, observation and reflective. 

The subject of the research was the fourth semester student of 

Islamic education program of the academic year 2016-2017. The data 

collection tools in this study are observation/ field notes, and test of 

learning result. This research procedure is done through two cycles, in each 

cycle consists of planning, implementation, observation and reflection. Data 

analysis technique used is descriptive quantitative. Quantitative data 

obtained from the observation of the implementation of the next action is 

analyzed by narrating the test results in the form of frequency disturbs 

table. Furthermore, to test the action hypothesis that the researcher 

proposed is done by analyzing the learning outcomes in the first cycle with 

the learning outcomes in the second cycle by using the t-test value. 

 
E. Research Results and Discussion 

1. Research Result 

Implementation of learning is done to focus on the emphasis of the 

ability of students in understanding the teaching materials with as 
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attractive as possible so as to enable the occurrence of student learning 

activities which in turn can improve learning outcomes Learning 

Evaluation. The emphasis of the importance of application of case study 

method in course learning process of Learning Evaluation becomes very 

important to accelerate student understanding. In this case the learner 

applies his learning by emphasizing the application of case method. 

Furthermore, based on the observation of student activity in the learning 

process obtained student activity data as listed in Table 1 as follows: 

Table 1 Student Activity during the Action Process 

Observation Category 
Cycle I Cycle II 

F % F % 

1 28 70,00 30 75,00 

2 3 7,50 5 12,50 

3 8 20,00 12 30,00 

4 4 10,00 7 17,50 

5 21 52,50 27 67,50 

6 18 45,00 25 62,50 

7 20 50,00 29 72,50 

8 30 75,00 33 82,50 

 
Information: 

a. Pay attention to the teacher's explanation 

b. Asking questions 

c. Respond to the teacher's questions 

d. Convey ideas/ opinions 

e. Make a note/ resume on teaching materials 

f. Eager to follow the learning activities 

g. Be actively involved in learning activities 

h. Do the task/ test independently 

Based on the above table. It can be explained that during the 

observation in the first cycle, found several types of student activities of 

which is activity 1 (attention to the explanation of teachers) that is the 

dominant student learning activities compared with other activities. This 

can be explained because at the beginning of the teaching the teacher 
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gives an explanation through the lecture. Furthermore activity 2 (asking 

only few students) another activity that looks more prominent is activity 

7 (actively involved in learning activities). Then in activity 8 (do the 

task/ test independently), majority students mobilize the students who 

are given the teacher Independent. 

In the second cycle can be seen changes in student activity behavior. 

Among these changes in category 3 (responding to teacher questions) 

experienced a significant increase. This is because students have received the 

results of the work cycle I distributed by the teacher at the beginning of the 

lesson. Many students ask about the material being studied. Category 4 

(conveying ideas/ opinions) has increased significantly as well. This is 

because students are increasingly involved in learning activities that apply 

the learning strategy of case method. Category 6 (eagerly following the 

learning activities) and 7th category (actively involved in simulation activities) 

also experienced a significant increase. 

Students' learning result in the first cycle is measured by providing an 

essay test evaluation. The learning result obtained can be seen in Table 2. 

 
Table 2 Average Recapitulation of Student Learning Results 

In the First Cycle and the Second Cycle 

No Cycle Cumulative Value Average Value 

1 First 2590 64,75 

2 Second 2722 68,05 

 
Furthermore, to accept or reject the hypothesis of action that the 

researcher proposed that is through the learning strategy case method can 

improve student learning outcomes in course Learning Evaluation is done 

by analyzing the learning outcomes in the first cycle with the learning 

outcomes in the second cycle using t-test obtained tcount = 7, 17 while ttable 

at dk 39 and  = 0.05 is 1.682. Because the price of tcount (7,17) > ttable price 

(1,682) thus the action hypothesis that the researcher proposed that is 

through the learning strategy of case method can improve the learning 

result of the course Evaluation of Learning proved empirically correct. 
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2. Discussion 

The main task of teachers in learning activity is to design a 

conducive learning environment, help and facilitate students to achieve 

learning goals and the unforgettable is to balance the intellectual, emotional 

and spiritual growth of students. Therefore, teachers should be able to 

make it happen in every learning activity that take place in the classroom. 

Learning Evaluation is one of the main subjects given to the 

students as the material that becomes the provision of teacher candidates. 

But can the daily learning activities, especially in the delivery of materials 

Evaluation Learning, students who are less interested, less motivated, 

even seem less interested in following. The lack of interest in students, less 

motivated, and less interested impression is actually happening when the 

learning is centered only on the teacher. Therefore the task of teaching 

designing learning interesting and varied. 

Lessons Learned Learning lessons can be more interesting when 

teachers are able to plan better classroom management strategies. Good 

planning and management of teaching by the teacher can help teachers to 

improve their learning outcomes. Learning by using case method strategy 

was able to provide better learning outcomes. From the results of this 

study can be concluded that learning lesson Learning Evaluation method 

of learning strategy case can be used as an alternative teaching strategies 

that can be applied teachers. 

Based on the observations obtained in the cycle I is the observation 

category 1 (attention to the teacher's explanation) of 70.0%, the 

observation category 2 (ask questions) of 7.50%, category 3 (responding to 

teacher questions) of 20.00%, category 4 (Submitting ideas/ opinions) of 

10.00%, observation category 5 (making notes/ resume on teaching 

materials) of 52.50%, observation category 6 (eagerly following learning 

activities) of 45.00%, observation category 7 (involved Active in learning 

activities) of 50.00% and the observation category 8 (working on the task / 

test independently) of 75.00%. 

In cycle II there are some changes in student behavior. The change 

in question is generally a change to a better direction. These changes 
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include the observation category 1 (attention to the teacher's explanation) 

increased to 75.00%, the observation category 2 (ask questions) increased to 

12.50%, category 3 (responding to the teacher's question) increased to 

30.00% Category 4 (convey ideas/ opinions) increased to 17.50%, 

observation category 5 (made notes/ resume on teaching materials) 

increased to 67.50%, observation category 6 (eagerly following learning 

activities) increased to 62, 50%, category of observation 7 (actively involved 

in learning activities) increased to 72.50% and the observation category 8 

(working on the task/ test independently) increased to 82.50%. 

Finally, changes in teacher teaching behavior and changes in 

student learning behavior facilitated through action research have an 

impact on improving student learning outcomes, where the results of this 

study show that students achieve mastery learning, a situation that is 

difficult to achieve before. This phenomenon implies that learning by 

utilizing instructional strategies implemented by researchers, has the 

quality of process and the quality of good learning outcomes. 

The result of research that has been presented in advance will 

provide a wider impact if other subjects’ teachers, especially in the Faculty 

of Science Tarbiyah and Teacher Training UIN North Sumatra also 

innovate in learning through the implementation of innovative and 

creative learning strategies. One learning strategy is not always well 

applied to all studies and all teaching subjects, therefore teachers should 

continue to try and develop their creativity to design learning that is able 

to motivate students to learn. 

 
F. Conclusions 

Based on the results of research actions that have been done, it can 

be put forward the conclusion of researchers as follows: descriptively can 

be concluded, that the learning activities by applying the strategy of case 

study method can improve learning outcomes Learning Evaluation. This 

is evident from the increasing percentage of students in the eight aspects 

observed from both cycles carried out in the action of this study. The fact 

is supported by the result of t test statistic test where obtained tcount = 7,17 
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while ttable price = 1,682 so it can be interpreted that through applying of 

case study method strategy can improve learning result of course 

Learning Evaluation. 

Furthermore, recommendations that can be given in connection with 

the results of this study are: (1) learning strategy case method can be used as an 

alternative in learning in Learning Evaluation lesson, (2) in the implementation 

of learning case method using relatively more time, the teacher must Pay 

attention to the use of time in planning and implementation, and (3) teachers 

are expected to be more creative in learning strategies so that students are 

interested and motivated to follow the lesson. 
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